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Critical Components of 

Comprehensive 

Language-Based 

Instructional Programs for 

Children with Autism
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 Language

 Social interactions

 Restricted/”highly focused” range of

interest/activities

Qualitative Differences in 3 areas:

Autism
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 Happy children

 Acquisition of as many skills as possible

Main Issue
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Teaching should result in the 
acquisition of generalized skills 
that allow the learner to learn 
from his everyday experiences

The Goal
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 Lovaas, O.I., (1987).  Behavioral treatment and 

normal educational and intellectual functioning in 

young autistic children.  Journal of Consulting and 

Clinical Psychology

Cost-Benefit Estimates for Early Intensive Behavioral 
Intervention … (Jacobson, Mulick, & Green)  
Published in Behavioral Interventions (1998)

Research
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A Comparison of Intensive ABA Treatment & 
Eclectic... (Howard, et al.) Research in 
Developmental Disabilities (2005) 

 Intensive Behavioral Treatment for Children With 
Autism: Four-Year Outcome and Predictors (Sallows 
& Graupner) American Journal on Mental 
Retardation (2005) 

Research Cont.
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Major Issues

 Identification & tracking of skills & skill deficits

 Active engagement by a motivated learner

 Many acquisition trials per day

 Varied learning environments

 Varied types of trials within a session (mixed VB)

 Parent participation
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Tracking Skills

 Need to know exactly what the child can do

 Need to identify what the child needs to learn

 There are many skills to learn....what to teach today!

 Need to track the child’s progress
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Sample Item
Task Score

Task 
Name

Question Criteria

G 2 0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4

Labels 
common 
objects

If you ask "What is 
that?" with a 
common item 
present, will the 
student identify 
the item?

4= 100 or more 
labels of items and 
can identify several 
different examples 
(including novel 
examples) of most 
of those items,   3= 
50 labels of at least 
one example of the 
item,  2= 10 labels,  
1= 5 labels
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Skill Discrepancies

Skills

Age

1 2 3 4 5 6

Typical

Delayed
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Critical Points

 Prioritized objectives

 Focus on language & basic learner skills

 Develop learner attending to instructor & tasks

 Develop social interaction

 Teach skills during daily living activities

 Selection of task stimuli that are useful today (word list)
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Joey 4/09

F 20 Where?

F 21 Who?

F 25 When?
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Joey 4/09

G 39 Describes items & 

events in a scene

G 44 Multiple component

labeling
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Joey 4/09

H 19 Name items previously

observed

H 20 Activities previously

observed

H 21 People previously

observed

H 40 Describes items

H 45 Tell about experiences
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 Easy to be successful

 Get immediate access to reinforcers

Why Work for Us?
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 Pairing with reinforcement 

 Keep child successful

 Start with easy tasks

Develop Cooperation
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Does the child like 
his/her instructor?

If not.....

MAJOR PROBLEM!!!
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 Insufficient analysis of variables

 Blends useful distinctions

 “Expressive” describes several different 
types of language behavior

Receptive & Expressive
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 Skinner used the tools of Behavior 

Analysis to analyze language

 Language is behavior

 Can observe & empirically study the 

function of a response by looking at the 

environmental factors

Verbal Behavior

28



29

A B C

Behavior Analysis - ABC

Antecedent Behavior Consequence
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A B

Want Book

See Book

Hear “Book”

“Can Read”

C

“book”

“book”

“book”

“book”

Receive Book

Praise (tact)

Praise (echoic)

Praise (intraverbal)

“Expressive” Responses
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 Echoics  (Vocal Imitation)

 Mands (Requests)

 Tacts (Labeling)

 Intraverbals (conversation -/+)

 Also:

 Spontaneous Verbal Behavior

 Syntax & Grammar

Verbal Behavior
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A B

Want Book

See Book

Hear “Book”

“Can Read”

C

“book”

“book”

“book”

“book”

Receive Book

Praise (tact)

Praise (echoic)

Praise (intraverbal)

“Expressive” Responses
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Teach a child to mand for reinforcers 

& you get:

 Attending

 Cooperation

 Imitation

 Social interaction

 Language

Multiple Pay-offs
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Critical Points

 Attention to the task stimuli

 clear availability of reinforcer prior to instruction

 present instructions only when have child’s attention 

 the child needs to watch what you are showing them

 Effortful response required before reinforcement
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240 Word List
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Natural Environment 
Training
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Strong motivation to see child learn

Often highly reinforcing to child

Frequent opportunities to observe 

their child’s behavior

Trained staff not always present

Parents as Teachers
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 Identify motivation 

 Behavior shaping

 Know what to teach

Technical Competencies
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 Mands

 Imitation

 Echoics

 Receptive in context

Early Skills to Teach 
(potential)
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Inclusion with 
Typically 

Developing Peers
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SPED

Inclusion

4 Years- 9 Months

6 months

3.5 months
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SPED

Inclusion

6 months

3.5 months

SPED
3.5 months
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Critical Points

 Prioritized objectives

 Focus on language & basic learner skills

 Develop learner attending to instructor & tasks

 Develop social interaction

 Teach skills during daily living activities

 Selection of task stimuli that are useful today (word list)
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WebABLLS®
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Login Screen

Secure Login

You control who can have 

access to your information
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Add a Student

Enter student’s information

Age will be 

calculated 

automatically

Gender determines 

pronouns in text of  

assessments and 

reports
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Student Profile
Enter Student Information

ASL selected 

activates an item to 

measure this skill

Can be customized 

with your staff or team 

members
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New Assessment Criteria
Grade Level, Assessment Color, Zero Scoring

“Zero Scoring” scores 

tasks quickly for very 

early learners

Use a new 

color for each 

update

Work in “Text” or 

“Grid” edit mode
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Student Menu

Click to start an assessment
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Text Edit Mode

Switch to “Grid” edit mode at any time

Can 
Easily go to any repertoire
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Grid Edit Mode

Grid edit mode is 

quicker for 

experienced users 

— just  click in a 

box to score a 

task

“Mouse over” to 

identify the task name 

or “click” the item to 

get more information  
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Enter your notes here

Click to view a video 

demonstration of many skills

Click for a list of some 

specific skills 

Personalized with 

student’s name

Gender-correct 

pronouns
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Student Menu
with a Saved Assessment

Total Grid View

Displays tracking grid of student’s 

assessments in WebABLLS and 

the central hub for generating 

reports and documents 

Click to perform an update of 

the student’s performance
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Select Targets for Program

Click on flags to 

select potential IEP 

objectives
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Report Options

Automatically have WebABLLS put your selected skill 

items into an IEP Worksheet – your student’s name is 

inserted and sentences use the correct pronouns!

Quickly make a report of all 

completed skill items
Or make a list of items that 

still need to be completed
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IEP Worksheet
without Criteria Added

Cut & paste your desired criteria

Paste

See current skill level

Describe the learner’s 

performance
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IEP Worksheet
with Criteria
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Student Menu
with IEP Worksheet

View or Modify the 

student’s IEP
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Account Sharing Options
Share information with others

Share WebABLLS with 

others – You authorize 

the sharing rights and 

have complete control 

with each student 

profile – view only or 

view/modify 
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Excel Output
IEP Worksheet can be exported as an Excel file

 Create custom layouts
 Insert into custom formats
 Insert into district-specified templates 
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Joey’s Student Menu
Saved Assessments, IEP Worksheets, Status and Progress Reports
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The student’s 

Tracking Grids 

showing all his 

assessment 

results
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EVERYWHERE!

Need a blend of formal (structured) 
teaching sessions and training in the 
natural environment

Home, park, stores, car, the yard, the zoo, 
Discovery Zone, the beach

EVERYWHERE !!!

Where Should 
Teaching Occur?
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PartingtonBehaviorAnalysts.com

WebABLLS.com

925- 262-8523

Partington Behavior Analysts
Serving children, families and the community since 1988


